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Abstract
Ensuring equitable access to education for children with disabilities is essential to maintaining their fundamental right to learning. Despite strides made in inclusive education, there remains a need for more cohesive efforts, as evidenced by a review in other research mentioning the lack of readiness and management. This research explores the factors influencing parentals’ intentions regarding the pursuit of higher education for their disabled children, utilizing TRA as its theoretical framework to explain the reasons. The study indicates that parental attitudes play a significant role in shaping these intentions, with knowledge as a background factor, showing a moderate significance level. Emphasizing the pivotal role of cultivating positive attitudes towards inclusive higher education, the study underscores the critical importance of parental awareness regarding disability inclusion in higher education. Accordingly, efforts to strengthen parental understanding of inclusive education options are essential. The study advocates for collaborative actions between parents and educational institutions to establish nurturing and inclusive learning environments for disabled students. Its findings highlight the necessity for targeted interventions through communication strategy to enhance parental awareness and foster positive attitudes towards inclusive education, thus driving the accessibility and quality of education for children with disabilities.
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Abstrak
Memastikan akses yang setara terhadap pendidikan bagi anak-anak dengan disabilitas sangat penting untuk mempertahankan hak dasar mereka untuk belajar. Meskipun telah ada kemajuan dalam pendidikan inklusif, masih ada kebutuhan akan upaya yang lebih terkoordinasi, seperti yang dibuktikan oleh tinjauan dalam penelitian lain yang menyebutkan kurangnya kesiapan dan pengelolaan. Penelitian ini mengeksplorasi faktor-faktor yang mempengaruhi niat orang tua mengenai upaya pendidikan tinggi untuk anak-anak disabilitas mereka, dengan menggunakan TRA sebagai kerangka teoretis untuk menjelaskan alasan-alasannya. Studi ini menunjukkan bahwa sikap orang tua memainkan peran penting dalam membentuk niat ini, dengan pengetahuan sebagai faktor latar belakang yang menunjukkan tingkat signifikansi yang moderat. Menekankan peran penting dalam membangun sikap positif terhadap pendidikan tinggi inklusif, studi ini menekankan pentingnya kesadaran orang tua mengenai inklusi disabilitas dalam pendidikan tinggi. Oleh karena itu, upaya untuk memperkuat pemahaman orang tua tentang opsi pendidikan inklusif sangat diperlukan. Studi ini mendorong tindakan kolaboratif antara orang tua dan institusi pendidikan untuk menciptakan lingkungan belajar yang inklusif dan mendukung bagi siswa disabilitas. Temuan ini menyoroti perlunya intervensi yang terfokus melalui strategi komunikasi untuk meningkatkan kesadaran orang tua dan membangun sikap positif terhadap pendidikan inklusif, sehingga mendorong aksesibilitas dan kualitas pendidikan bagi anak-anak dengan disabilitas.
Kata kunci: inklusi disabilitas; pendidikan tinggi; perspektif orang tua; TRA; intervensi pendidikan


INTRODUCTION
Education is a universal right for all children, including those with disabilities, who often face unusual challenges in obtaining equal education (Hasugian et al., 2019). Education options are divided between segregated and inclusive schools to fulfil their rights. Segregated schools often create stigma and lead to disintegration in society. Whereas through inclusive schools, children with disabilities will integrate in academic, social, cultural and curriculum participation with children without disabilities to gain shared experiences, thus managing stigmatization. That stigma can be minimized by making inclusivity uniform at any level of education as a result of shared awareness (Hasugian et al., 2019; Krischler et al., 2019).
Despite progress in inclusive education, many Indonesian universities remain unprepared to admit and support students with disabilities due to inadequate management, facilities, and campus accessibility (Riswari et al., 2022). According to the Ministry of Education and Culture as cited in Hasugian et al. (2019), only 925 schools in Indonesia offered inclusive education programs in 2008, while data from the WHO shows people with disabilities constitute about 10% of the global population, with over 120 million being children and adolescents. In Indonesia, there were an estimated 4.2 million children with disabilities in 2017, and this number is growing (Sari et al., 2022).
Despite efforts to provide more inclusive access to education, there are still significant gaps. Data shows that only 26% of students with disabilities completed high school, compared to 62% of students without disabilities (UNICEF, 2020). This challenge is also reflected in the lack of acceptance of students with disabilities in higher education (Grimes et al., 2021; McKinney & Swartz, 2022; Mosia & Phasha, 2017). Although some laws accommodate inclusive education, such as Republic Indonesia Law No. 70 Year 2009 (Peraturan Menteri Pendidikan Nasional Republik Indonesia, 2009), only a few universities in Indonesia are ready to accept students with disabilities (Riswari et al., 2022). In fact, according to data from the Ministry of Education and Culture, by 2024, only 93 universities own a disability service unit for students, indicating their readiness to accommodate students with disabilities.
Although some negative stances and attitudes that parents with disabled children have are also significant obstacles to supporting inclusive education (Hasugian et al., 2019), there is an increasing trend of positive parental attitudes toward inclusive education because it provides opportunities for children with disability (Amka, 2019). Marking this positivity comes from parents of non-disabled children. Hence, overcoming these views requires increased socialization and publicity on the benefits of inclusive education (Suhendri, 2020). This requires strong commitment and coordination from local governments, ministries, educators, parents, and communities. A systems approach involves shared responsibility among all stakeholders, including government officials, education managers, service providers, and students themselves (Krischler et al., 2019).
Significantly, in many Asian countries—Including Indonesia, China, Hong Kong, and Turkey, the decision to pursue higher education often aligns more with family expectations and needs than individual preferences, as filial piety and respect for elders heavily influence cultural norms (Bodycott, 2009; Ho & Law, 2021; Koçak et al., 2021). Consequently, parental decisions frequently override individual preferences regarding higher education (Bodycott, 2009). Parents, being the closest social circle, significantly influence children's decisions to pursue higher education (Bahagia et al., 2022). Positive parental attitudes towards higher education increase the likelihood of children continuing their studies (Bahagia et al., 2022). However, Bahagia et al. (2022) revealed many parents view higher education primarily as a means to secure employment rather than to gain knowledge, they also believe that higher education does not necessarily guarantee job prospects for their children.
Previous studies indicate that fathers significantly influence decision-making as the heads of families (Bahagia et al., 2022). While the decision to pursue higher education is not directly linked to employment, it is related to income. Parents who are farmers value education for its potential to improve life aspects, whereas those with low economic status are less likely to send their children to higher education. However, the context differs for parents with disabled children, where the decision-making process regarding higher education may vary.
When issues involve personal interests or values, such as health or children's futures, they drive higher involvement and information-seeking, leading to increased consumer knowledge about higher education (Bang et al., 2000). Previous research shows that parents utilize various sources for information (Bodycott, 2009). Exhibitions and education fairs are considered vital, despite being crowded. Other sources include friends or relatives, university agents, career advisors or teachers, and specialized magazines. The reliance on friends and relatives is linked to close kinship. Parents seek information to assess future benefits, college support, and costs, making understanding these sources crucial to comprehending their knowledge and attitudes toward higher education for children with disabilities.
The Theory of Reasoned Action (TRA), initially developed in social psychology, has become a foundational framework in communication studies. TRA posits that behaviour is influenced by intention, which is shaped by attitudes and subjective norms. By examining how communication—interpersonal, mediated, or organizational—shapes beliefs and drives intentions, TRA provides a lens to understand behavioural change (Fishbein & Ajzen, 2010). This theoretical foundation underscores the critical role of communication in structuring and influencing beliefs, evaluations, and ultimately, actions. In this study, beliefs and evaluations were excluded, with knowledge serving as a background factor. Accurate knowledge is hypothesized to foster positive attitudes, increasing the intention to engage in a behavior (Fishbein & Ajzen, 2010). Specifically, parents' knowledge about inclusive higher education is expected to shape positive attitudes and increase their intention to support their children's participation in such education.
Knowledge, derived from information transmitted through communication channels such as interpersonal exchanges and media, is contextualized within ethical and intellectual frameworks to become enduring and actionable (Bell, 1973; Drucker, 1969; Reitz, 2017; Shera, 1970). In the context of inclusive higher education, knowledge encompasses information about benefits, opportunities, program quality, and institutional readiness. This information often originates from teachers, structured communication campaigns, peer interactions, and family or community experiences. By linking knowledge acquisition to communication strategies, this study emphasizes the importance of targeted messaging in fostering positive attitudes toward inclusive education.
Based on preliminary research on 21 December 2023, a principal of a state special school and a professor from a public university in Bandung emphasized the importance of raising awareness and engaging parents to support their disabled children in pursuing higher education: “Our students are determined and possess a strong will to pursue higher education. However, there is the parents’ perspective [to consider]. This means that raising awareness among parents is equally crucial, particularly in allowing their children to attend university, even if it means being far from home.”; “Often, it is not the students themselves but their parents. Many parents do not understand... Therefore, it is crucial to provide parents with information to help them understand their child's circumstances and position within the academic environment.” Many parents express concerns about the challenges their children may face, highlighting the need for advocacy initiatives within schools to provide understanding and reassurance: “The primary and most important aspect is engaging with the parents, as many parents of individuals with disabilities still experience significant fear or apprehension.”; “...this highlights the need for advocacy efforts at schools.” This insight underscores the critical role of special schools and universities as communication intermediaries, bridging gaps in parental awareness and advocacy for inclusive higher education.
Numerous studies have discussed attitudes toward inclusive education, yet few have examined parents' knowledge on the subject (de Boer et al., 2010; Helena Martins et al., 2018; Paseka & Schwab, 2020; Radojichich & Jovanova, 2014; Stevens & Wurf, 2018). Factors influencing parental attitudes remain under-researched. This study reviews prior research on knowledge to examine parents' future intentions, specifically investigating how knowledge-derived attitudes influence their decision to pursue inclusive higher education for their disabled children. Four hypotheses (Figure 1) were formulated accordingly:
H1. Knowledge of inclusive higher education significantly influences parents' attitudes.
H2. Attitudes toward inclusive higher education significantly influence parents' future intentions toward pursuing higher education.
H3. Knowledge of inclusive higher education significantly influences parents' future intentions toward pursuing higher education.
H4. Knowledge of inclusive higher education significantly influences parents' future intentions toward pursuing higher education mediated by their attitudes.
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Figure 1. Theoretical Framework
METHOD
This study used a cross-sectional design to describe and analyse parents' knowledge, attitudes, and intentions regarding higher education for students with disabilities. Primary data were collected via a self-administered paper questionnaire, distributed by visiting 41 Schools of Special Needs using convenience sampling. Data collection took place over eight weeks, from January 15 to March 8, 2024. The questionnaire used a 5-point Likert scale with "neutral" as the midpoint to avoid bias (Jeong et al., 2015). Measurement items were adapted and modified for the context of parents' perceptions of their disabled children pursuing higher education. Items for information (2), benefits and opportunities (1), and perceived value (2) were from Tarrant and Dodgson (2007). Items for quality (2), program variety (1), environment (5), and culture (1) were from Bodycott (2009). Future intentions were measured using five items from Tarrant and Dodgson (2007), ensuring the instrument's reliability and validity. Furthermore, participants were presented with five concise biographical questions aimed at collecting demographic details and information regarding the type of disability their child has.
[bookmark: OLE_LINK2]The research participants were parents of children with disabilities enrolled in public and private special schools in Bandung City, Indonesia. Parents were invited to complete the self-administered questionnaires at the school premises, either before or after school hours, to maximize participation. Each parent received an informed consent form detailing the study’s purpose and ensuring anonymity. The school administration staff facilitated the distribution and collection of questionnaires, ensuring minimal researcher interference to reduce social desirability bias. Of the 46 special schools, 12 declined, five were permanently closed, and 29 participated. This urban sample was chosen for its diverse social, economic, occupational, and educational backgrounds (Muhaimin et al., 2022; Yulianti et al., 2019). Out of the 888 questionnaires distributed, a total of 538 responses were returned. Following a thorough screening process, 40 responses were deemed invalid and excluded from the analysis due to incomplete answers or instances where respondents provided multiple answers to a single item. Consequently, the final dataset comprised 498 valid responses, ensuring the integrity and reliability of the analysis. This response rate of 56.08% was deemed sufficient for analysis and reporting (Irimia-Diéguez et al., 2023).
This study employed partial least squares-structural equation modelling (PLS-SEM) for data analysis to examine descriptive data and test hypotheses (direct, indirect, and mediated effects), suitable for both confirmatory and exploratory research (Hair et al., 2022). Additionally, PLS-SEM does not require normality of data, which is advantageous given the diversity in the sample (Hair et al., 2022). The data from paper-based questionnaires were first tabulated into an Excel spreadsheet, followed by a validation check by a second researcher. The data was then converted into a CSV file and analysed using SmartPLS 3.2.9 to test the measurement and structural models.
RESULTS AND DISCUSSIONS
To contextualize the findings, Table 1 presents the demographic characteristics of the sample. Among the 498 valid responses, 64% of the respondents were female, while 31% were male. This gender disparity aligns with cultural norms where mothers are often primary caregivers for children with disabilities. Consequently, they are more likely to be involved in educational decision-making, making them a key demographic for targeted communication strategies aimed at fostering positive attitudes toward higher education. The respondents’ ages ranged from 26 to over 65 years, with the majority between 36–45 years (38%) and 46–55 years (32%). These age groups typically represent parents in their prime working years who bear significant familial and financial responsibilities. The educational attainment of respondents reveals significant barriers to higher education. The largest group of respondents had completed senior high school (31%), followed by those with no formal education (16%) or only elementary-level education (20%). Diploma holders (4%) and undergraduates (11%) comprised the smallest groups, reflecting limited access to higher education among the respondents themselves. This educational background may influence their perceptions of higher education's value, feasibility, and relevance, especially for their children with disabilities. In terms of occupation, most respondents (63%) identified their occupation as "others," which, in open-ended responses, was often specified as housewives or labourers. Private employees (16%), self-employed individuals (14%), and civil servants (3%) constituted the remaining occupational groups. This occupational distribution highlights a predominantly informal workforce, where financial instability and limited social mobility may further constrain their ability to invest in higher education for their children. Additionally, 56% of households reported a monthly income between Rp1,000,000 and Rp3,000,000, reflecting a predominantly lower-income demographic which indicates unique barriers to higher education access for disabled children in this demographic. Regarding children's disabilities, cognitive barriers were predominant with neurodivergence (50.60%) and mental disability (18.67%). Sensory disabilities (deafness, blindness, speech impairment) accounted for 22.29%, and physical disabilities (paraplegia, cerebral palsy, dwarfism) 8.84%. The total percentage exceeds 100%, indicating some children have multiple disabilities.
Table 1. Demographic profile of participants
	Demographic profile
	Sample

	
	Number (N = 498)
	%a

	Gender
	
	

	   Male
	154
	31

	   Female
	321
	64

	
	475
	95

	Age
	
	

	   26—35yrs.
	73
	15

	   36—45yrs.
	191
	38

	   46—55yrs.
	160
	32

	   56—65yrs.
	39
	8

	   Over 65
	14
	3

	
	477
	96

	Educational Background
	
	

	   No Education
	82
	16

	   Elementary School
	101
	20

	   Junior High school
	65
	13

	   Senior High School
	152
	31

	   Diploma
	22
	4

	   Undergraduate and above
	55
	11

	
	477
	96

	Profession
	
	

	   Civil servant
	15
	3

	   Private Employee
	78
	16

	   Self-employed
	72
	14

	   Others (housewives or labour)
	313
	63

	
	478
	96

	Monthly household income
	
	

	   Rp1.000.000—Rp3.000.000
	278
	56

	   Rp3.000.000—Rp6.000.000
	91
	18

	   Rp6.000.000—Rp9.000.000
	25
	5

	   Rp9.000.000 or more
	13
	3

	
	407
	82

	Types of child disabilities
	
	

	   Physical Disability
	44
	8.84

	   Neurodivergence
	252
	50.60

	   Mental Disability
	93
	18.67

	   Sensory Disability
	111
	22.29

	 
	500
	100.40


aSample percentages were calculated using the total number of respondents to the survey (N = 498). Figures do not reflect 100% due to invalid surveys, uncompleted surveys, and respondents preferring
not to say.


Table 2 highlights the role of specific communication channels in shaping parental knowledge and attitudes. Teachers (51%), internet searches (50%), and social media (46%) emerged as the primary sources of information, underscoring the significance of both interpersonal and mediated communication.
Table 2. Source of Information pursuing higher education
	Source of Information
	Sample

	
	N
	%b

	Search engine
	249
	50

	Social media
	229
	46

	Friends/Relatives
	199
	40

	Visit the university
	87
	17

	Traditional media
	60
	12

	Teacher
	255
	51

	Never
	23
	5

	 
	1102
	221


bThe total percentage is over 100%, as it allowed parents to choose more than one source of
information. (1) Search engine is Google; (2) social media is comprised of WhatsApp, Instagram, 
Facebook, TikTok, and Telegram; (3) traditional media consists of newspapers, magazines, and television.
Following the advice in the literature, the assessment of the measurement model itself comprising formative and reflective measurement models  (Hair et al., 2022). The VIF values in this study demonstrate no critical level of concern regarding multicollinearity (Hair et al., 2022), ensuring that the constructs were measured independently. Although the t-value score is below 1.96 (Appendix 1), the measurement of the latent construct in the outer loading contributed significantly with a value above 0.4, demonstrating that the measurement items significantly contributed to their respective constructs. Construct reliability was confirmed through Cronbach's alpha (CA) and composite reliability (CR) values. The outcomes reveal that CA values for all reflective constructs investigated surpass 0.88 with a value of 0.915 for attitude, 0.938 for future intentions, and lastly 0.929 for knowledge (Table 3). Subsequently, with CR values of > 0.88, both measurements of reflective constructs exhibit satisfactory reliability and indicating strong internal consistency in PLS-SEM analysis (Cheung et al., 2021; Hair et al., 2022; Irimia-Diéguez et al., 2023; Zhu et al., 2020). Hence, the average variance extracted (AVE) value is consistently considered adequate for convergent validity (Hair et al., 2022). Furthermore, discriminant validity exceeds the correlations of the square roots of the AVE with the value of attitude at 0.864, future intentions at 0.895, and lastly knowledge at 0.799 (Table 3). The measurement model is concluded acceptable.
Table 3. Reliability, convergent, and discriminant validity of Fornell–Larcker Criterion
	Construct
	Cronbach’s α
	rho_A
	C.R.
	AVE
	Attitudes
	Future Intentions
	Knowledge

	Attitudes
	0.915
	0.916
	0.936
	0.746
	0.864
	
	

	Future Intentions
	0.938
	0.938
	0.952
	0.800
	0.736
	0.895
	

	Knowledge
	0.929
	0.936
	0.941
	0.639
	0.547
	0.476
	0.799


The structural model was tested to examine the relationships between parents' knowledge, attitudes, and future intentions, as proposed in the research hypotheses (Table 4).
Table 4. Hypothesis test result
	Hypothesis
	β-values
	f2
	t-values
	p-values
	Result

	H1:
	
	
	
	
	

	Knowledge → Attitudes 
	0.547
	0.426
	10.716*
	< 0.01
	Accepted

	H2:
	
	
	
	
	

	Attitudes → Future Intentions 
	0.678
	0.717
	18.414*
	< 0.01
	Accepted

	H3:
	
	
	
	
	

	Knowledge → Future Intentions
	0.105
	0.017
	2.608*
	< 0.01
	Accepted


			*t-values > 1.96


H1. Knowledge of inclusive higher education significantly influences parents' attitudes.
The results supported this hypothesis, showing a strong and significant relationship between knowledge and attitudes (β = 0.547, t = 10.716, p < 0.01). This finding indicates that parents who possess greater knowledge of inclusive higher education tend to have more positive attitudes toward the idea of their children pursuing higher education. This supports the idea that increasing awareness and knowledge among parents could be a crucial step in shaping favourable attitudes toward higher education for children with disabilities.
H2. Attitudes toward inclusive higher education significantly influence parents' future intentions toward pursuing higher education.
The analysis confirmed this hypothesis as well, with a significant relationship between attitudes and future intentions (β = 0.678, t = 18.414, p < 0.01). This suggests that parents with more positive attitudes toward inclusive higher education are more likely to have strong intentions to support their children's pursuit of higher education. This finding highlights the importance of fostering positive attitudes as a key predictor of behavioral intentions.
H3. Knowledge of inclusive higher education significantly influences parents' future intentions toward pursuing higher education.
The results also supported this hypothesis (β = 0.105, t = 2.608, p < 0.01), although the effect size was smaller than the direct effect of attitude on future intentions. This indicates that while knowledge directly impacts parents' intentions, its effect is relatively weak when not mediated by attitudes. This finding underscores the importance of not only disseminating information but also cultivating positive attitudes to translate knowledge into action.
H4. Knowledge of inclusive higher education significantly influences parents' future intentions toward pursuing higher education mediated by their attitudes.
The mediation analysis revealed a partial mediation effect (Table 5), where knowledge influenced future intentions both directly and indirectly through attitudes (β = 0.371, t = 9.877, p < 0.01). This confirms the proposed mediation model, which indicates that while knowledge is important, its influence on future intentions is largely channelled through the attitudes that parents form based on their knowledge. This partial mediation serves to underscore the central role of attitude as a mediator between knowledge and behavioural intentions.
Table 5. Mediation test result
	Total Effect
	Direct Effect
	Indirect effect of Knowledge on Future Intentions

	β-values
	p-value
	β-values
	p-value
	Hypothesis
	β-values
	SD
	t-values
	p values
	Result

	0.476
	< 0.01
	0.105
	< 0.01
	H4: Knowledge → Attitudes → Future Intentions
	0.371
	 0.038
	9.877
	< 0.01
	Partial Mediation
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Figure 2. Structural Model

The structural model accounts for 29.9% of the variance in attitudes and 55% in future intentions, indicating that while knowledge and attitudes are key predictors, other factors also influence parents' decisions about higher education for their disabled children. This suggests moderate explanatory power (Sultan et al., 2021), consistent with the complexity of the decision-making process.
This research was conducted to demonstrate parents’ future intentions by investigating their reasons—specified for their attitudes derived by knowledge. This research provides insights about both the direct, and indirect effect of knowledge on attitudes, as well as attitudes on future intentions. In addition, the mediation analysis was done to explain whether attitudes mediate the relationship between knowledge and future intentions. 
This study’s findings reveal a high level of future intention, with a notable majority of respondents being female, predominantly mothers. Nonetheless, the inquiry lacks clarification regarding the decision-maker responsible for determining whether the children will pursue higher education. Also, the findings unveil that teachers stand as the predominant source of information for parents, with internet searches conducted through search engines closely trailing behind. Lastly, social media platforms also play a significant role in their information search. 
The findings of this study specifically highlight aspects concerning inclusivity and support for students with disabilities. Significantly, the study uncovers certain challenges within the formative measurement, particularly regarding the validity of some t-values and p-values, especially about parental knowledge. The areas such as information about programs for disabled students, understanding of laws and regulations supporting inclusive education, awareness of universities with quality support for disabled students, and knowledge of available programs exhibit weaker statistical significance. This proves that information accessibility plays a major role for parents and summarizes the need for targeted interventions to aim at enhancing parental knowledge about the legal and regulations supporting inclusive education. It is parallel with what Tomasevski (1999) as cited in Michael (2020) found about the availability feature. Parents should be aware that governmental laws and regulations exist to ensure the rights of students with disabilities to access education are upheld. Emphasizing that funding, lecturers and academic staff competence (Marquis et al., 2016), and infrastructure influence this segment the most (Helena Martins et al., 2018). A recent study by Ardhiningrum and Sulistyowati (2022) found that the legal awareness of students with disabilities regarding the fulfilment of accessibility rights for persons with disabilities is quite high. Even Though their sample may not be able to generalize the population, they could indicate the factors influencing their awareness such as the level of curiosity, engagement with reading materials, and the nature of the organizations they are affiliated with. Thus, not only parents’ intervention is needed but also the students with disabilities.
More importantly, to answer the lack of parents’ awareness. Higher education is obliged to communicate with parents by providing comprehensive information about inclusive higher education programs, thus empowering them to advocate for their children's educational aspirations, navigate admission processes more effectively, and provide crucial support networks to overcome barriers (Forster & Van De Werfhorst, 2020). Unfortunately, often—access to information, motivation levels, strict university admission processes, and lack of cultural capital from disadvantaged family backgrounds are key non-financial factors that affect the lower participation of economically disadvantaged individuals in higher education. However, it is important not to overlook the significant impact of real financial challenges (Andayani, 2016; Forster & Van De Werfhorst, 2020; Hayes & Bulat, 2017; Moriña et al., 2020; Salmi, 2020). This proactive approach not only fosters greater inclusivity within higher education but also cultivates a more equitable and diverse academic landscape, ultimately enriching opportunities for all students as Soorenian (2013) states that disabled students should get an equal chance to succeed​​, regardless of their background or circumstances (Adams & Brown, 2006).
In addition, Assistive technology (AT) has the potential to enhance the educational, psychological, and social well-being of students with disabilities (McNicholl et al., 2023). However, both AT users and AT officers need to consider various factors that may impede effective AT utilization and limit engagement in the higher education setting. These factors include insufficient AT training, limitations of devices, access to external support, and the complexity of managing multiple sources of information (Atanga et al., 2020; McNicholl et al., 2021; Rogulj & Jajac, 2018). This highlights a crucial aspect of the physical learning environment, emphasizing the need to prioritize the provision of assistive technology (AT) and support services for students with disabilities (Stevens & Wurf, 2018). This increased awareness among parents about the available facilities could enhance their perception that higher education adequately caters to their children's needs. 
On the contrary, offering support services such as disability accommodations offices, counselling, and tutoring services can provide students with the necessary resources (Hoyt, 2023; Kim & Crowley, 2021). Institutions should be able to create an inclusive learning environment, where faculty and staff training plays a crucial role in achieving this goal. It is important that educators receive adequate training on disability awareness, accessible teaching practices, and strategies for accommodating diverse learning needs (Svendby, 2020). Moreover, Moriña et al., (2020) assert that the teaching profession demands significant levels of responsibility and dedication, which must be ensured to facilitate high-quality teaching and learning experiences. By providing faculty and staff with the necessary knowledge and skills to support students with disabilities effectively, institutions can foster a culture of inclusivity and promote positive learning experiences for all students (Cerna et al., 2021).
In addition to physical accessibility, assistive technologies, faculty and staff training, and inclusive curriculum design, another crucial element to consider in catering to the needs of students with disabilities is the cultural aspect of inclusivity (Page et al., 2023; Wood & Su, 2022). As it plays a significant role in shaping attitudes, perceptions, and practices related to disability within educational settings. In many cultures, there may be stigmas, stereotypes, and misconceptions surrounding disability, which can hinder the inclusion and support of students with disabilities in higher education. This aligns with what Cerna et al., (2021) suggest, to combat negative attitudes, stereotypes, and prejudices that may impede inclusive educational practices (Fernie & Henning, 2006). Increasing awareness can be considered through informational campaigns. Therefore, higher education institutions need to promote a culture of acceptance, understanding, and respect for individuals with disabilities. This could involve fostering a campus environment that celebrates diversity, embraces differences, and promotes empathy and inclusion (Adams & Brown, 2006; Wood & Su, 2022). 
In addition, the segment concerning attitudes in this study presents validity concerns regarding the comfort of the higher education environment for the child. Promoting inclusive education requires a comprehensive approach to create an accessible and welcoming learning environment (Sengupta, 2019). By prioritizing the quality, higher education can effectively address Goal 4 of Sustainable Development Goals (SDGs), which focuses on ensuring quality education. This proactive approach aligns with the goal of meeting the educational needs of students with disabilities (Žalėnienė & Pereira, 2021). Delvin and McKay (2019) indicate that accessibility emerged as one among several challenges deemed significant for institutions and academics to take into account. Hence, higher education needs to set the aspect of physical accessibility. Losinsky et al., (2003) added that while the concept of physical restructuring to enhance environmental accessibility remains desirable, its economic feasibility may present challenges. However, ensuring that the campus is physically accessible, institutions can establish a barrier-free environment that enables students with disabilities to independently navigate and fully engage in academic activities (Rogulj & Jajac, 2018). On the other hand, Moriña et al., (2020) mention that adopting an inclusive approach prompts faculty members to take proactive measures, crafting accessible curricula from the outset to ensure that all students are accommodated, whereas curriculum design and instructional materials should be accessible and inclusive. Adams and Brown (2006) suggest that higher education should note that exploring innovative methods to enhance curriculum accessibility, prioritizing student achievement over limitations highlighted by the “deficit model”. Embracing flexibility in learning, teaching, and assessment (Page et al., 2023; Wood & Su, 2022) should become standard practice rather than an uncommon occurrence. This discourse doesn't advocate for lowering academic standards but acknowledges diversity, advocating for a robust framework that accommodates varying needs. However Kendall (2018) as stated in Svendby (2020) implementing this can be challenging in real-world scenarios because of feelings of being stressed, pressured, and unsure about how to balance maintaining academic standards while also accommodating students with disabilities. 
This concludes that the attitudes of parents play a crucial role in shaping the experiences of students with disabilities in higher education. Radojichich and Jovanova (2014) argue that to achieve effective inclusive education, it is essential to educate both parents of children with disabilities and those without—about the inclusive process. They also mentioned that several authors have highlighted attitudes as a key obstacle to achieving non-discriminatory education for individuals with disabilities. Moreover, de Boer et al., (2010) suggests that positive parental attitudes are crucial as they impact the development of their children's attitudes towards peers with disabilities. Therefore, it is emphasized that parents hold a significant role in shaping their children's perceptions of disabled peers and their interactions with them. Though this study did not specifically examine the influence of parents' education, future studies may consider exploring this relationship to gain a more comprehensive understanding of the factors influencing parental attitudes towards inclusion (Paseka & Schwab, 2020). While the study's findings indicate a noteworthy score for attitudes, there remains a necessity to promote disability inclusion and foster positive parental attitudes towards higher education, especially the importance of enhancing parental knowledge.
Lastly, the section of parents' plans to support their children in pursuing higher education, as well as their intention to find the right higher education program for their child, also highlights weak validity. Therefore, higher education institutions should prioritize the promotion of information regarding the rights of students with disabilities in pursuing higher education, the potential benefits and opportunities that higher education can provide, and the positive impact of the cultural environment in higher education. Which would likely result in a more significant correlation between knowledge and attitudes. Lastly will support parents’ future intentions with a strong basic knowledge. 
In conclusion, although the study shows weak t-values and p-values in certain aspects of the formative measurement, it's crucial to recognize that these statistics aren't the sole factors for assessment. As long as the outer loadings surpass the recommended threshold of 0.5, the weaker numerical values should still be deemed acceptable. This adherence to standard guidelines, like maintaining collinearity of indicators below 5, ensures a comprehensive evaluation (Hair et al., 2022).
Moreover, the results of the study highlight the strength of the reflective measurement model utilized. With AVE values surpassing the commonly accepted threshold, attitudes, future intention, and knowledge demonstrate strong convergent validity. These high AVE values suggest that the observed indicators reliably capture variance attributable to their respective latent constructs (Hair et al., 2021), affirming the measurement model's theoretical validity. Notably, future intention emerges as the construct with the highest AVE value, indicating its superior explanatory power relative to measurement error. Overall, these findings bolster confidence in the reliability and validity of the measurement instrument, laying a solid groundwork for interpreting construct relationships within the research framework. According to Hanafiah (2020), the formative model does not require for all measurement items to exhibit high correlation, whereas the reflective model requires all items to demonstrate a high level of correlation. Additionally, the interpretation of R2 values necessitates careful consideration of the study's particular context and objectives. This investigation aims to explain parental attitudes and future intentions regarding their children's pursuit of higher education. The application of the Theory of Reasoned Action (TRA) serves as an appropriate analytical framework, because according to the TRA, attitudes influence an individual's behavioral intentions, thereby predicting subsequent actions. Consequently, the R2 values, indicate the extent to which variance in future intentions with a percentage of 55% is explained by attitudes as much as 29,9%. 
The hypotheses presented in the study delineate a hierarchical structure that reflects the Theory of Reasoned Action (TRA) framework and seeks to illustrate the relationships between knowledge, attitudes, and future intentions regarding parents’ future intentions for their children’s education. Firstly, the hypothesis positing the direct influence of attitudes on future intentions as the highest suggests a fundamental tenet of the TRA. According to this theory, individuals' attitudes toward a behavior significantly shape their intentions to engage in that behavior. Therefore, it is postulated that parental attitudes toward their children's higher education would exert the strongest direct impact on their intentions regarding future educational pursuits. This result is highly aligned with a study by de Kok et al. (2020). Secondly, the hypothesis proposing a direct influence of knowledge on attitudes acknowledges that knowledge about higher education may play a significant role in shaping parental attitudes. This hypothesis suggests that an increase in knowledge regarding higher education is likely to lead to more positive attitudes toward it. Education levels among parents are associated with their knowledge, with average educational attainment in Bandung being at the high school level. Consequently, the research infers that parents with higher levels of education possess greater knowledge (de Boer et al., 2010; Helena Martins et al., 2018; Paseka & Schwab, 2020; Radojichich & Jovanova, 2014; Stevens & Wurf, 2018). There are many studies that reveal the level of parental education emerges as a significant factor in children's caregiving patterns. This is evidenced by the substantial impact of parental education on student achievement at MTs N 4 East Lombok and the significant influence of parental education and attention on student discipline at SMP Negeri 3 Barru. Furthermore, the research outcomes underscore the positive and significant effects of parental income, parental education, peer environment, and self-efficacy, both collectively and individually, on students' interest in pursuing higher education at SMK Kabupaten Nias (Alam, 2020; Aprilia, 2021; Lase, 2020; Miyati et al., 2021).
CONCLUSION
While attitudes are recognized as the primary driver of intentions in the TRA framework (Fishbein & Ajzen, 2010), this hypothesis highlights the importance of knowledge as an antecedent to attitude formation. Thirdly, the hypothesis involving a sequential relationship between knowledge, attitudes, and future intentions posits that knowledge influences attitudes, which subsequently influence future intentions. This hypothesis extends beyond the direct influence of attitudes on intentions by proposing that knowledge acts as a precursor to attitude formation, which, in turn, impacts future intentions. It acknowledges that knowledge serves as a foundational element that shapes parental attitudes, ultimately influencing their intentions regarding their children's educational pursuits. Lastly, the hypothesis suggesting the lowest direct influence of knowledge on future intentions recognizes that while knowledge about higher education may contribute to shaping attitudes and intentions, its impact is likely to be less pronounced compared to attitudes. This hypothesis acknowledges that knowledge alone may not suffice to significantly influence parental intentions regarding their children's higher education. As Fishbein and Ajzen (2010) suggest that different background factors influence behavior. Knowledge doesn't always affect behavior directly and tends to have a small impact, often influenced by more immediate factors. However, knowledge is unique because it reflects people's beliefs about a topic. In our approach, beliefs represent what people know about a behavior. So, it might seem like knowledge should affect behavior. But, there are challenges with this idea. This study underscores the critical role of parental attitudes in shaping the experiences of students with disabilities in higher education. Positive parental attitudes towards inclusive higher education contribute to creating supportive and inclusive learning environments that foster the academic and personal growth of students with disabilities. However, efforts to enhance parental knowledge about higher education institutions and their resources are essential to ensure informed decision-making and advocacy on behalf of students with disabilities.	
Therefore, establishing this discussion serves as a dialogue concerning the tangible support mechanisms within higher education for enabling inclusivity among disabled students. However, this pertains not solely to parental knowledge, which fosters positive attitudes and motivates them to enrol their disabled children in higher education, but also to the concept of aligning supply and demand between educational institutions as service providers and parents as consumers. Consequently, the outcomes of this study yield various discussions aimed at informing higher education practices from the perspective of parents.
In conclusion, augmenting parents' knowledge regarding information about inclusive higher education programs holds significant potential to address some of the systemic barriers that hinder the participation of marginalized groups in higher education. Another important part is that higher education standardization should be the answer to parents’ knowledge, hence playing a crucial role in motivating them to send their kids to pursue higher education itself. Institutions can organize cultural events, awareness campaigns, and educational workshops to raise awareness about disability rights, challenge stereotypes, and promote positive attitudes towards individuals with disabilities. Moreover, incorporating cultural competence into faculty and staff training is vital in creating an inclusive learning environment. Educators should be equipped with the knowledge and skills to understand and address the unique cultural perspectives, values, and needs of students with disabilities from diverse backgrounds. This includes recognizing the intersectionality of identities, such as race, ethnicity, gender, and disability, and how they intersect to shape students' experiences and access to higher education.

APPENDICES
Appendix 1. Formative Measurement Model
	Construct
	Outer Weights
	t Value
	p Value
	Outer Loadings
	VIF

	Info1
	-0.097
	0.896
	0.371
	0.552
	2.584

	Info2
	0.064
	0.693
	0.489
	0.562
	1.926

	BO
	0.275
	2.632
	0.009
	0.700
	2.090

	Qua1
	0.049
	0.455
	0.649
	0.587
	3.672

	Qua2
	0.005
	0.039
	0.969
	0.584
	4.327

	VP
	0.013
	0.098
	0.922
	0.617
	3.834

	PSE1
	0.160
	1.503
	0.133
	0.660
	2.941

	PSE2
	-0.038
	0.358
	0.721
	0.663
	3.186

	Culture
	0.747
	9.191
	0.000
	0.943
	1.542

	PV1
	0.416
	6.755
	0.000
	0.908
	2.491

	PV2
	0.231
	3.483
	0.001
	0.895
	3.284

	Envi1
	0.194
	3.224
	0.001
	0.827
	2.389

	Envi2
	0.214
	3.134
	0.002
	0.835
	2.732

	Envi3
	0.094
	1.575
	0.116
	0.811
	2.756

	FI1
	0.535
	6.288
	0.000
	0.949
	2.919

	FI2
	0.059
	0.744
	0.457
	0.852
	3.989

	FI3
	0.162
	2.037
	0.042
	0.850
	3.936

	FI4
	0.100
	1.268
	0.205
	0.842
	3.875

	FI5
	0.251
	2.877
	0.004
	0.880
	3.021


*t-values > 1.96
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